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“All that we ourselves are has been made by the child we were in the first two years of 

our lives.”~ Maria Montessori 
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The Child 

The child, instead of being a burden, shows himself to us as the greatest and most consoling of 

nature’s wonders!  We find ourselves confronted by a being no longer to be thought of as 

helpless, like a receptive void waiting to be filled with our wisdom; but one whose dignity 

increases in the measure to which we see in him the builder of our own minds; one guided by his 

inward teacher, who labors indefatigably in joy and happiness following a precise timetable at 

the work of constructing the greatest marvel of the universe, the human being.-Maria Montessori 

 

 

The Toddlers’ House 

Maria Montessori, the creator of the Montessori Method, believed that children from birth 

through age six were the key to the development of human potential. Today, she is joined by a 

chorus of other voices from researchers to educators to strategically minded economists, each 

encouraging us to invest in the development and education of our very youngest children. 

In the Toddlers’ House the beautiful environment and carefully chosen Montessori materials are 

designed to spark each child’s sense of wonder and to encourage a love of learning. Through 

observation and engagement with the children, the Montessori guide creates a responsive 

environment that meets the changing needs of each unique community of children.  This 

prepared environment offers them opportunities for quiet contemplation, joyful play, and the 

development of focused attention.  

Visitors to the Toddlers’ House often comment on how large their adult bodies feel in the room.  

This is because the space is designed so that each element is just the right size and shape for the 

small hands and bodies of very young children.  Imagine how wonderful it must feel for a toddler 

to finally have sinks and toilets that are easy to reach, tables and chairs at just the right height, 

and tools that don’t feel cumbersome in tiny hands.   

Young children explore their world through all of their senses – observing, touching, tasting, 

listening, smelling, moving and constantly absorbing impressions of all that is offered.  The 

Toddlers’ House is filled with manipulative and sensorial materials that invite the child to 

explore and discover.   A variety of open ended art materials encourage self-expression and 

tactile exploration.  The beauty of both art and nature are integral to the environment both 

indoors and out. 

Movement is crucial in an environment for children eighteen months through three years of age 

who are in their sensorimotor stage of development.  Children are free to move from one area to 

another as they choose an activity, and all of the activities that the children may choose from 

involve some type of action.  The outdoor environment provides additional opportunities for 

movement.  Toddlers climb, pedal bikes, toss balls, run, play with sand on our playground, and 

engage in real work such as picking flowers and vegetables, observing nature, filling the bird 
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feeders or shoveling snow.  When it is very cold, snowy or rainy we play in our gym where we 

have balance beams, trikes, blocks, balls, and a climber. 

Toddlers are socially becoming independent human beings.  To foster this newfound sense of 

independence, the environment provides many acceptable choices for the young child to make.  

The slow pace of the day allows time for the child to do it herself.  One child, learning to pour, 

carefully sponges up her own spills.  Another, crows with excitement when he discovers he can 

put on his coat all by himself.  Learning self-care is an integral part of the young child’s routine 

at school.  The adult guides break complex skills such as toileting into small steps and give 

simple lessons that assist the children in becoming more successful.    

In the Montessori environment children spend a good portion of the day in free activity.  

Children have many opportunities to choose materials from the shelf and work alone or in small 

groups.  The freedom to move about and make choices creates an atmosphere which invites 

social interaction.  In the environment we do not provide one of each item for every child.  In 

fact, scarcity of materials (two sets of markers instead of ten) is an important element in creating 

a community of children who interact and learn to resolve conflicts together.  Real sharing 

occurs every day when one small child is excited about digging, reading, singing or building 

with another.  The adults guide and support this community of children as they discover one 

another, learn to share space, negotiate conflict, and treat one another with kindness.   

The toddler’s explosion into language is facilitated through an environment rich with songs, 

music, stories and conversation.  Vocabulary is enhanced through the exploration of objects and 

an array of naming, matching and sorting activities.   

Giving children the words they need to express themselves is very important.  In the Toddlers’ 

House caregivers guide the children to use kind voices and gentle touches as they learn to 

communicate together.   

Children demonstrate readiness for the Children’s House environment by showing effective 

communication skills, social emotional readiness, independence in dressing and toileting, and a 

strengthening of focused attention. 

 

New Beginnings 

Very young children sometimes experience feelings of fear or anxiety when they first enter new 

situations or when they are asked to separate from their primary caregivers. When your toddler 

first begins attending school, we will be asking him or her to face both of these challenges.  

Witnessing her anxiety, tears, or hesitation can be challenging for you as well.  It may be helpful 

to remember that separation anxiety is a sign of a secure attachment and a toddler’s growing 

understanding that she is her own person. 
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In order to ease this transition for your child, we have developed a phase-in approach to 

beginning the school year.  Please plan that your toddler may not be attending his or her fully 

scheduled hours until after the first week of transition.  Although this transition period was 

originally designed with the child in mind, we have found that parents feel more comfortable 

with the new school environment when they participate in this transition.  If your family has 

some difficulty with following the transition schedule we suggest, please let us know and we will 

work with you to create a transition that will best support everyone.   

 

Before your toddler’s first day of school, we will schedule a home visit.  This gives him an 

opportunity to meet the teacher at home where he is most comfortable.  Plus, when your toddler 

first stays alone at school, his teachers will be more able to chat about a family pet or a favorite 

toy.   

 

Throughout the rest of the phase-in process it is important that one of your child’s primary 

caregivers attend.  This person can be a parent or someone who has been involved in your 

toddler’s care on a daily basis. From this point on the term “you” is generally referencing the 

person or persons who will be helping the child make this transition. 

 

The next step in the phase-in process is a classroom visit.   You and your toddler will have an 

opportunity to come either when the teachers are alone or during a quiet part of the day.  During 

this brief visit (about ten minutes), he can look around, perhaps try out a tiny chair or choose one 

piece of work.  This is also a good time to bring a few things to store in his cubby.  You won’t be 

leaving him this first time, but he may notice that you are leaving a few of his things!  Choosing 

a cubby helps to establish that there is a place for your child in the environment. 

 

The third step of the phase-in is really just a longer visit.  You and your toddler will come to 

class at the time your teacher suggests.  This may be early or mid-morning.  You should both 

plan to visit together for about an hour.  Even if your child is still happily engaged at the end of 

the hour, it is better to leave early on a positive note rather than waiting until your child begins to 

tire. 

 

You will both return again the following day.  This time after your toddler seems to have settled 

into the environment or perhaps even if she still seems a little uncomfortable, the teacher will 

suggest that you leave for the day.  It is very important that you say goodbye to your child every 

time you leave.  Although your toddler may experience more tears when you leave, she will 

grow to trust that you come and go when you say you will.  You might say to her, “I am going to 

do my work now, I will be back soon.”  Once you tell her you are going, it is important to depart 

quickly.  Once again you are demonstrating to your toddler that you can be trusted to do what 

you tell her you are going to do and that your departure is not a big event.  Children feel 

reassured when adults seem relaxed and confident during transitions.   
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This final day of the phase-in will be a full-length day for your child.   Your schedule for the 

phase-in process may include days that will not normally be part of your child’s schedule.  We 

have found that the phase-in process works better if it occurs on consecutive days.  This means 

that children who would normally attend two or three days a week will attend three or four 

consecutive days their first week with us.   

 

Your toddler’s teacher will be contacting you to set up the home visit, and can answer any 

questions you may have about the transition.  Communication between parents and caregivers is 

an important part of this transition.  As the transition progresses we will be sharing our 

experiences at school and asking about your experiences at home.  As we mentioned at the 

beginning, sometimes we change the transition schedule to accommodate the needs of your 

family.  Occasionally, a toddler needs additional days for the transition.  We will make those 

decisions together as the process unfolds and we work together to observe and meet the needs of 

your child.   

 

 

What To Bring The First Day 

• Extra Clothes: Many of our activities involve water and paint; please send two extra 

complete sets of clothing, these include; bottoms, tops, underwear (if necessary) and socks. 

Please mark each item with your child’s first initial and last name.  Remember to send your 

child to school in clothing that is easy for them to manipulate. Shirts with open necks and 

pants with elastic waist bands are easier for them to manage independently. 

• Diapers and Wipes: If your child wears diapers, please include plenty of diapers and wipes.    

• Cubby Picture: A picture of your child’s family including pets, extended family members or 

dear friends (sometimes a small collage works best).  Please speak with your child’s the 

picture format as it varies between the two communities of toddlers. 

• Backpack/Tote Bag: Your child will need a small manageable backpack or tote bag. Please 

do not send toys for your child, drinks or food in the bag as these items prove to be a great 

distraction, even if they are designated for the ride home. Please avoid bags with excessive 

commercialization of popular programs/characters. Simple is best. 

• Small Plant: A small plant for the classroom (our plants get watered frequently and well!) 

• Shoes: Extra shoes are nice, especially if your child is practicing toileting. 

• Lunch:  If your child stays for lunch, please send a lunch box with small containers that are 

easy for your child to open.  We provide milk and water so no drink is needed. 

• Nap Blanket:  If your child stays for nap, please send a warm blanket that will completely 

cover your child (larger than an infant sized blanket). All other nap items are provided; we 

will send the blankets home to wash. 

 

 



 

8 

Communication 

We feel that communication is one of the most important elements of our program.  In order to 

fully support each child and family, we need to communicate regularly and openly.  At Rock 

Prairie Montessori School we do that in a variety of ways.   

 

 

Before your child begins, we provide you with numerous documents.  Some of these are 

designed to help us learn a little more about you and some are meant to begin to tell you about 

us.  Portions of the paperwork we send home will make it easier for us to contact you when we 

need to communicate. 

 

During the day teachers will be busy caring for children and often unable to speak on the 

phone.  If you leave a phone message, we will return your calls promptly at the end of the school 

day.  E-mail is also a wonderful way to communicate’ and we will respond as soon as we are 

able.   

 

The arrival time and dismissal times are important transitions for your child.  Thus, the attention 

of the adults should be focused on the child.  As tempting as it may be, this is not a good time for 

a mini parent-teacher conference.  If you have concerns that you feel need immediate attention, 

please send a note with your child.  Your child’s teacher will contact you when she is available 

to talk, usually, at the end of the school day.   

 

We will also send a weekly note by e-mail which will keep you up-to-date on things we see in 

the classroom, upcoming classroom happenings, as well as timely development 

information.  Additionally, Montessori Compass is another communication tool we use to share 

information on activities your child is engaging in, as well as to post weekly pictures of the 

children. 

 

We believe all of this communication is very important. Through our talking frequently we can 

all gain a more complete picture of your child.  This gives us the opportunity to work together to 

create the most nurturing environment possible for each child and family.   

 

We will hold two conferences during the school year: one in the fall and one in the spring.  These 

conferences will be posted in such a way that you may sign up for a time that is convenient for 

your family.   We are also happy to set up additional conference times at your request.  

 

 

Toddlers’ House Routines 

Toddlers love ritual and routine but also need the routines to be flexible enough so that their 

individual needs can be met.   Sometimes we will begin an activity later or earlier than the 

schedule suggests in order to better support the needs of the children. 

 

Before Care:  

Before Care is offered for both Toddlers’ House environments.  If your child is signed up for 

before care he or she will be with a caregiver in the Geranium. 
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7:20 am: Families participating in Before Care bring their child directly to the Geranium 

Toddlers’ House and initial the sign-in sheet.  Before Care children can eat any breakfast food 

they have brought with them or begin their morning work cycle. 

 

Montessori Morning:   

8:15 am: Our Toddlers’ House teachers open their doors and greet children at the door.  Parents 

and caregivers may say goodbye at the door, and the teacher will assist children in placing items 

in their cubbies. Children are encouraged to engage with work in the environment (please see the 

Toddlers’ House description for more detail). 

8:30 am: Arrival time ends and the door is closed.  If you arrive after this time please quietly 

enter our environment and one of our guides will come to greet your child.  Children who are 

practicing toileting and/or wearing underpants at school will be assisted in the bathroom. 

9:05 am: As the morning work cycle continues diapers are changed and one adult assists 

children in preparing the morning snack. 

 

9:15 am: The snack area is open and children choose to have snack as they are hungry and space 

is available (see the Snack description for more detail). 

10:30 am: The snack area is closed for the morning and the children participate in a group time 

that involves, singing, creative movement, finger plays and storytelling. 

10:45 am: Weather permitting the children and caregivers spend time on the outdoor 

playground. 

11:15 am: Dismissal time for morning children begins.   

11:30 am: Dismissal ends.  Children who have not been picked up will walk to the office with 

their teacher.   

 

Montessori Enrichment: 

11:15 am: Children who stay for Montessori Enrichment return indoors and begin preparing for 

lunch.  All of the Toddlers’ House children spend the rest of their day in the Geranium Toddlers’ 

House.  

12:00 pm: Some children begin cleaning up from lunch and choose work in the environment.  

Diapers are changed again after lunch/before nap. 

12:30 pm: Everyone has transitioned to nap including those who may only rest for a short time.  

The nap schedule is flexible as we work to meet the needs of each individual child 

2:30 pm: Usually some children have begun to awaken and afternoon snack is prepared by the 

earlier risers.  Diapers are changed again at this time of day. 

3:15 pm: Afternoon dismissal begins. 

 

After Care: 
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3:30 pm: After Care begins.  Children spend time indoors and outside and continue to explore 

our Toddlers’ House environment. 

 

Peace Education 

“This is education, understood as a help to life; an education from birth, which feeds a peaceful 

revolution and unites all in a common aim, attracting them as to a single center. Mothers, fathers, 

politicians: all must combine in their respect and help for this delicate work of formation, which 

the little child carries on in the depth of a profound psychological mystery, under the tutelage of 

an inner guide. This is the bright new hope for mankind.” Maria Montessori (The Absorbent 

Mind, p. 15) 

 

Children learn what they live.  In order to educate for peace our Montessori environments and 

curricula are designed to support children in becoming peaceful members of their communities.  

 

Peace education guides children toward developing the self-awareness, empathy, collaborative 

spirit, kindness, curiosity, respect and sense of justice that is required to live in harmony with 

others.   

 

Peaceful Connection with the Self: 

• Noticing and naming feelings. 

• Choosing a quiet space. 

• Seeking comfort. 

• Regulating emotions. 

• Managing impulses. 

• Finding meaningful work. 

• Focusing attention. 

• Exploring the world through the five senses. 

• Feeling wonder. 

• Taking deep breaths. 

• Walking the labyrinth. 

• Being safe. 

Peaceful Connection with Others: 

• Greeting teachers and friends. 

• Expressing concern for others. 

• Waiting for a turn. 

• Respecting the rights of others. 

• Being kind. 

• Using gentle touches. 

• Using words to say “No.” 

• Arranging flowers for the snack table. 

• Giving flower arrangements to the office staff. 
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• Greeting and engaging with visitors. 

• Offering help. 

• Joining a friend to work and play. 

• Preparing snack for others. 

• Baking bread for everyone to share. 

Peaceful Connection with the Environment: 

• Sensorial experiences with nature. 

• Caring for plants. 

• Caring for classroom pets. 

• Caring for songbirds. 

• Planting seeds and tending the garden. 

• Arranging flowers. 

• Returning work to its place. 

• Composting. 

• Recycling. 

• Vermicomposting. 

• Cleaning the environment. 

• Treating materials gently 

 

Dress 

Imagine a day in which you planned to repaint your dining room, polish silver, work in the 

garden a little, and relax with a book after you were finished.  Now consider what you would 

wear.  Every day your child is involved in tasks which can be messy.  Have your child wear 

clothing in which he or she can work comfortably.  We encourage self-care, but young children 

do not have the skills to keep themselves and their clothing perfectly clean. 

 

Also, appropriate clothing can be a wonderful tool to help encourage your child’s independence 

resulting in higher self-esteem.  Please do not send your child to school in blue jeans, overalls, 

tights, or belts.  Acceptable clothing is loose fitting, soft fabric which the child can pull down 

quickly. Elastic waist pants and T-shirts with wide collars allow the child to dress and undress 

more independently.  Avoid snaps, buttons, and zippers which often present a problem for the 

child and cause wetting accidents.  Bulky fabrics like denim do not pull down easily and often 

get wet when the child empties his or her bladder, even though he or she is sitting on or standing 

at the toilet.  The frustration the child experiences when this occurs is unnecessary.   

 

These guidelines are also important for children still in diapers, because these children will now 

begin practicing dressing skills that will later make toileting more successful. 
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Most toddlers really love their shoes.  Please send shoes that facilitate active play such as tennis 

shoes, soft oxfords, and sandals.  Cowboy boots and dress shoes make it difficult for the young 

child to participate safely in gross motor activity. Velcro clasps are a wonderful aid to the young 

child.  Shoes with laces are more appropriate for three to four year old children. 

 

Although our winter months are cold and snowy we go outside throughout the year.  Please be 

sure to send snow boots, snow pants, a warm coat, mittens and a hat during the winter months.  

We stay inside if the wind chill drops below 15 degrees. 

 

PLEASE LABEL ALL OF YOUR CHILD’S CLOTHING WITH HIS OR HER NAME.    

 

Diapering and Toileting 

The procedures and rituals used in diapering and toileting are designed to create positive 

experiences for your child, as he or she becomes aware of natural bodily functions.   A calm, 

positive attitude is of utmost importance in diapering and toileting. 

 

Much of what is done in diapering is out of respect for the child’s growing need for 

independence.  The child is invited to get a diaper from his or her cubby and bring it to the bench 

where we change diapers.  The child stands as the teacher changes the diaper because this 

encourages greater participation in manipulating his or her clothing.  At each diaper change, the 

teacher invites the child to sit on the toilet.  This gives the child an opportunity to practice all of 

the skills involved in toileting.  Often the children are very interested in using the toilet when 

they see other children using it, but sometimes they are not at all interested!  This invitation is 

simply an early introduction and is never forced.   

 

You may have already noticed on your visits to the Toddlers’ House that many children spend 

their morning in a t-shirt and underpants.  Diaper companies now create diapers that are very 

good at keeping children dry. Unfortunately, this means that children do not always recognize 

when they are wet.  Just as we invite children to begin sitting on the toilet before they are 

showing signs of readiness for successful toileting, we are also happy to have your child wear 

either underpants or a cloth diaper during their school day.  Because of the nature of our child 

centered environment we can easily accommodate the need to change wet clothing throughout 

the morning and our wet vacuum allows us to calmly accept and clean urine from the carpet as 

well as the floor.  Your part of this early commitment will be washing the soiled and wet 

underpants we send home.  This early use of underpants allows the child more independence and 

more feedback about being, wet, soiled or dry.   

 

Whether your family has chosen to keep your child in underpants or diapers during the learning 

part of toileting, at some point we will let you know (or perhaps your child will make it clear to 

all of us) that he or she is ready to wear underpants all of the time.  There are a number of signs 

of readiness to use the toilet: being aware of wetness versus dryness, being consistently troubled 
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by a wet diaper, being dry for long periods of time, requesting underpants, and occasionally 

having successful attempts in the toilet. If you have not already transitioned to underpants for 

practice, then when your child is showing these signs of readiness, we will consult with you 

about changing to cotton underpants.  If your child has already been wearing them at school, we 

will let you know that we think it is time for him or her to wear them at home too. When a child 

is ready for this step towards independence, it is important to be responsive and have underpants 

available for the child.  Learning to use the toilet is similar to the many other independence skills 

your child is learning.  They learn to be successful with much practice over a period of many 

months.  This is why we suggest that the child begin this process soon after joining the Toddlers’ 

House as it will allow plenty of time for practice before the move to an older environment. 

 

Once your child is ready for underpants, please do not use pull-ups as an intermediate stage 

between diapers and underpants.  Pull-ups are simply a different style of diaper that continues to 

provide little feedback about being wet or dry.  We will show you examples of underwear that 

we have found to be quite easy for the children to manage on their own.  During cold weather, 

sweatpants or loose-fitting clothing can be worn as outer clothing.  No overalls or dresses please.  

An adequate supply of clothing changes should be sent to school.   Your child’s caregivers will 

suggest how much clothing to send. Soiled clothing will be sent home daily.  Please return the 

same number of clothing changes the next day. 

 

We will confer with you about throughout the process.  It is important to remember that this is a 

child led process.  Toileting is a complicated skill that requires time, practice, and patience.   

 

Sometimes patience on the part of the adults might be our most important part of the process!  

Children in this age group are very interested in making their own choices, if they think the 

adults are really invested in toileting success, they may resist.  If we as caregivers allow the 

process to unfold at the child’s pace, the child will feel a greater sense of autonomy, and 

ultimately be pleased to take responsibility for toileting.   

 

Illness 

As you know your child’s first community experience will bring increased exposure to viral and 

bacterial illness.  To reduce the spread of disease the school environment is thoroughly cleaned 

and maintained daily.  

 

In a Montessori environment the emphasis is on helping the child achieve independence.  

Enabling him to handle the functions of his own body not only cuts down considerably on the 

spreading of germs from child to child, but also builds self-esteem.  The teachers demonstrate, 

for example, cleaning one’s nose, and then encourage the children to practice themselves.  (If 

your child has an unmanageably runny nose, please keep him or her at home.)  
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If your child has a fever, please keep her home for 24 hours after she is fever free.  Children with 

symptoms of contagious disease should be kept home.  These symptoms include undiagnosed 

rashes, excessive mucous, fluid secretion from eyes or ears, and unusually red, itchy eyes.  

Please notify the school if your child develops a contagious disease.  If you have any question 

about bringing your child to school, please consult with your physician. The school will always 

let you know if your child has been exposed to a contagious disease. 

 

Please notify the staff upon your arrival if you are concerned about the possibility that your child 

is ill.  If your child becomes ill during the school day, we will contact you immediately and ask 

that you pick him up right away. 

 

Nap 

Children who stay for Montessori Enrichment will be napping at school.  In the afternoons all of 

the children will spend quiet time resting, even if a few of them do not actually fall asleep.  The 

beginning of nap time differs for each child; some will begin napping sooner than others.  

Dimming the lights and playing soothing music helps create a restful atmosphere for the 

children.  Those children who do not fall asleep will be invited to look at books or work quietly 

in the classroom. 

 

If your child will be napping at school, please send a warm blanket that is large enough to cover 

them completely even when they move a bit in their sleep.  At the end of each week we will send 

your child’s blanket home to be washed.  It is important that you return them promptly on 

Monday so that your child will have a blanket for nap.  

 

Some children are used to resting at home with a special attachment toy.  To reduce the risk of 

loss, we prefer that such special items remain at home. However, some children feel it is 

important to have their special things with them at nap.   A T-shirt that smells like Mom or Dad 

may be very comforting, and a suitable replacement for the attachment toy at school.  However, 

if a particular attachment item is important for nap, then we encourage you to send it. Your child 

will let us know when he or she is ready to leave his or her attachment object at home. Some 

children use pacifiers during nap time.  If your child still uses one to rest, please send us one for 

nap time.  

 

 The children awaken on their own time schedules and we change them or help them toilet and 

offer them an afternoon snack as they are ready.  We know that this type of flexible routine is the 

best for children in this age group.  If you pick up your child during this transition time, you will 

find your child either in the classroom or on the playground.  If we are inside, we may ask you to 

help your child gather her things and put on her coat.   
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Snack 

In the Toddlers’ House, children experience snack as an opportunity for active participation that 

goes above and beyond their physical nourishment.  Children engage in meaningful work by 

helping to prepare snack: they can wash fruit or vegetables, cut or break food into manageable 

pieces, and choose serving dishes and tools that every child benefits from.  Children are guided 

to wash their hands thoroughly before eating, establishing healthy habits to keep their bodies 

safe.  Toddlers then learn to experience eating as a relaxing, pleasurable time by setting their 

table with a placemat and napkin.  The children choose a plate and are able to use tools to move 

healthy food from their serving plate to their personal snack plate.  Children navigate and move 

their food, plates, and utensils from the serving area to their set place at the snack table.  After 

serving their snack food, children maneuver small pitchers of water or milk to pour into small 

glasses.   

 

By having snack available throughout the morning, and having a snack table that seats four 

children at a time, there are many opportunities for learning social grace as well as meeting each 

child’s individual need for nourishment.  Children eat as they are hungry, coming to the table to 

verify there is a place available.  If all the chairs are full, a friend is guided to wait their turn and 

an adult will offer a book to look at or a lap to sit in.  The waiting child may also be offered an 

opportunity to help replenish the snacks or drinks. 

 

During snack, children enjoy each other’s company and engage in conversation or simply being 

together.  Each child is encouraged to serve themselves again if still hungry or thirsty. Our goal 

is to help each child to realize for themselves when they are hungry or full.  When done, children 

dispose of any uneaten food, and wash their dishes in low bins with water and soap, placing them 

in the dish rack to be sanitized by adults.  Toddlers then put their napkin in the laundry basket 

and their placemat into the dish rack as well.  Upon finishing these tasks, children are free to 

return to whichever activity calls to them once again.  When it is close to the time that snack 

must be cleaned up and put away, we will ask all the children who have not yet come to the 

snack area if they would like to have some snack before it is put away. 

 

Throughout this method of snack, so many needs and purposes are fulfilled.  The child is 

nourishing him/herself.  The children are engaged in social activity.  The children exercise and 

develop both large (carrying dishes and pitchers) and small motor (spooning and tonging food) 

skills.  Children fulfill their need for order by cleaning up spills and washing their own snack 

dishes.  They even develop mathematical skills by learning a sequence, strengthening spatial and 

visual awareness (how many cheerios can fit on a spoon), and experiencing cause and effect 

(pouring too long causes a glass to overflow).  Children internalize healthy hand-washing habits.  

Offering small-group snack enriches the toddler environment in ways that an all-group snack 

served by adults just cannot. 
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Toys 

To reduce the risk of loss or breakage, we prefer that your child’s toys and other belongings 

remain at home.  We recognize that a toddler may occasionally need a familiar item from home 

to feel more secure in the transition between home and school.   Please suggest to your child that 

he/she leave items at home or in the car at the beginning of the day.  However, if the object is an 

important bridge between home and school we suggest sending the toy.    As an alternative, a 

flower or cutting from the yard at home may be a simple way to help your child feel this sense of 

connection.  The family photo in your child’s Toddlers’ House environment is another link to 

home.   

 

We have found that when children are supported in having their familiar objects with them, they 

are then able to leave them behind when they are ready.  It is our job as caregivers and parents to 

trust our children and listen to them carefully as they let us know what they need. 

 

If your child is bringing an attachment toy like a blanket or lovey, we will help him/her put it 

away after they say goodbye to you and settle into our environment.  The moment of departure is 

usually the time when that link to home is most important. 

 

Celebrations 

Children’s birthdays are another time for celebration. Parents are invited to send a special snack 

for their child’s celebration. We ask that you send something that is low in sugar; think muffin 

rather than cupcake. To celebrate each birthday we gather at tables in our dining area. We light a 

large candle and sing Happy Birthday. Next, the birthday child uses our candle snuffer to snuff 

the candle. The Birthday Child then serves the special snack to his friends. We have tiny tools 

and platters for serving but do appreciate a treat that is easy for a child to serve!  Since our 

toddlers’ house community changes throughout the year, please check with your child’s teacher 

about possible allergies. 

 

Please choose a birthday treat from the following list:  

1.  Fruit (cut fruit is a favorite in the toddler environment) 

2.  Muffins  

3.  Rice Krispy treats (already cut) 

4.  Smoothie 

5.  Frozen fruit Popsicle 

6.  Yogurt 

7.  Animal Crackers 

8.  Teddy Grahams 

 

Parents are welcome to participate in their child’s special day, ask your child’s teacher when she 

plans to celebrate. 
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Art Experiences for Toddlers 

Toddlers are fascinated with art materials.  Through various mediums such as paint, markers, 

play dough and glue, they are able to both immerse themselves in a sensorial experience and 

make a literal mark (or many marks) on their world.  Jerome Berryman the creator of the Godly 

Play curriculum suggests that children use art materials as a way to create a response to their 

experiences.   

 

Most of the art and even seasonal projects that we do in Toddlers’ House are designed to invite 

creative exploration of open ended art materials.  When adults provide models of a particular 

kind of art project, children can feel discouraged by their inability to match the adult example.  

Creativity is limited when children attempt to copy an adult model or color inside the lines of a 

coloring page.  When children create art they are interested in the product not the process and it 

is our role to offer materials that support them in their interests.  The following article explains 

these ideas more fully: 

 

 
‘Creative Art With Young Children…It’s the process not the product!’ 

by Lisa Murphy 

www.ooeygooey.com 

Retrieved from: www.ooeygooey.com/wp-content/uploads/2010/08/art-workshop-handout1.pdf 

 

OK OK so just what does “process not product” REALLY mean???  

• It means NOT having bulletin boards covered with 24 identical penguins and you saying, 

“But I let them glue the eyes wherever they wanted.”  

• It means not “making” the kids do art  

• It means having H-U-G-E sheets of paper available  

• It means seeing the possibility of painting with things other than brushes  

• It means no more dittos, patterns and cut out art  

• It means that a copy machine is NOT required  

• It means it doesn’t have to look like anything. Ever. Even if it is “fish week”  

• It means being aware of the stages of scribbling… 

• It means not making models or examples for the children  

• It means not drawing for the child  

• It means refraining from over commenting  

 

A nice rule of thumb:  

If it takes YOU longer to get it ready than it takes THEM to do it….  

Chances are it is NOT process oriented art!  

 

A FEW MORE CREATIVE SUGGESTIONS  

http://www.ooeygooey.com/
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Always ask a child if he or she wants his/her name on the paper. If they say YES, ask them 

“WHERE do you want your name?” Write it wherever they indicate! If the child says, “I can 

write my own name”, give them the pen. If a child says “I DON’T want my name on my paper” 

let it alone. And don’t sneak back and write it when they aren’t looking. Children know their 

work and will keep it if they want it.  

 

Resist the urge to say WHAT IS IT? Resist the urge to really SAY anything about their work/art.  

 

If a child comes running to you saying LOOK LOOK LOOK! Then do just that - look look 

look!! The child did not say look look look and comment.  

 

If a child asks, “DO YOU LIKE MY PAINTING?” Put the question back to them and ask, “Do 

you like your painting?” Then you can be clever and turn the paper around, upside down, or 45° 

and say, “How ‘bout when I hold it this way? Or this way?” “Lay down and tell me if you like it 

better when I hold it over you.”  

 

After a child has indicated that they are finished “working” or painting, creating, printing, 

coloring, etc. say, “Can I get you more paper?” or “Do you need some more paint?”. Get donated 

paper from your local newspaper or printer.  

Never make models for the children to copy. Avoid ditto sheets, cookie cutter art, coloring 

books, cut & paste projects and pattern art AT ALL COSTS! Give the children an area to work at 

that is filled with the materials they need like: coloring markers, chalk, crayons, glue, scissors, 

paper, masking tape, hole punch, envelopes and sticky dots - - the loose parts of art!  

 

If you must sit to “work” with the children, although I do not recommend it, use your non-

dominant hand and copy what the children are doing! Let them lead you, otherwise they will all 

copy you and without realizing it you have made a model and an example for them to try to 

copy. Inadvertently you have shown them a “right” way to make something. They will begin 

comparing their skill level to yours and to each other. Not only does this create competition, it 

also creates frustration and dissatisfaction.  

 

IF THE PARENTS COME IN, LOOK AT THE BULLETIN BOARD AND WHISPER IN 

YOUR EAR, “WHAT IS IT?” YOU ARE ON THE RIGHT TRACK!  

THEIR ART WILL NOT AND SHOULD NOT “LOOK LIKE SOMETHING”! 

 

Conflict Resolution with Young Children 

Hitting, biting, pushing, and scratching are elements of toddler behavior that parents often 

struggle with the most.  It is embarrassing for many parents when their young child hurts 

another.  It is important to remember that all of these behaviors are typical in very young 
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children.  However, as caregivers it is our responsibility to quickly stop any behavior that might 

hurt another child.  Once both children are safe, we may take the time to carefully consider and 

choose a response that truly supports both children.  We must try to discover and understand the 

underlying motivation for the misbehavior. 

 

Infants and young toddlers are very interested in cause and effect.   Biting or hitting can elicit a 

loud response from the other child.  Sometimes the child who hits is interested in this causal 

relationship and quite unaware of the pain being experienced by the child he or she has hurt. 

Giving the child the information that hitting hurts will help him or her begin to empathize.  In a 

situation where the child seems interested in cause and effect, we must be careful about how we 

involve that child.  We want to demonstrate our concern for the injured child with gentle 

touching and care.  However, if we invite the child who was inappropriate to help too much with 

the care of the injured child, this helping may be seen as another positive effect of hurting. The 

adult must use discretion in these instances.  Often the environment can offer its own solutions. 

When children are searching for causal relationships to explore, it is important to provide many 

appropriate opportunities to explore cause and effect. 

   

Very young children may bite because they are teething and looking for anything to grip with 

their teeth.  Again, the child must be told that biting hurts.  Involving the child in getting a tissue 

or ice for his or her hurt friend will in this case help increase empathy. It is also valuable to 

demonstrate gentle touching and encourage it when the hurt child is receptive.   Sometimes the 

injured child is still too upset to accept this support and nurture.  We must always support 

children in maintaining the physical boundaries they require. 

   

When children are teething it is helpful if they have several options to soothe sore gums, such as 

cool washcloths, or crunchy teething biscuits. 

 

Some young children are uncertain about how to engage with others.  A toddler may hit or push 

another child in an attempt to greet and interact.  Again, caregivers must immediately stop the 

hurtful behavior and be certain both children are safe.  It is then helpful to suggest more 

appropriate invitations to play.  Simply learning to wave hello may be an exciting new idea.    

 

When a toddler is experiencing strong emotions, he or she has minimal language skills and 

limited impulse control.  Any maneuver that might end the conflict will seem like a good idea to 

the child.  It is helpful to remember that even adults have trouble expressing themselves when 

they are in an emotionally charged situation.  Although very young children may hit in anger or 

frustration, they are not yet exploring concepts of aggression and authority.  Three and four year 

olds are interested in exploring those concepts.  One and two year old children are still very 

egocentric.  It is these very experiences of conflict and interaction within the home or school, 

which begin to lead the child out of egocentricity and into community.      
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It is our job as caregivers and parents to guide children toward more appropriate ways to handle 

conflict.  Giving children the words they need to express themselves is very important.  It is 

something that must be done for them repeatedly as they learn to identify both their feelings and 

their needs.  The more we support them in this struggle for self-expression as children, the more 

they will be able to handle strong feelings as adults.  If we can look at inappropriate behaviors 

such as hitting, biting and pushing as opportunities to guide young children toward becoming 

more empathetic human beings, then we can perhaps be more empathetic ourselves.  

 

In this busy, modern world, it is not unusual for children to experience their lives as hurried or 

stressful.   Sometimes children, who are experiencing stress in their lives, will behave 

inappropriately.   When stress appears to be negatively affecting a child, adults must work 

together to support the child.  Reducing stressful activities, creating opportunities for connection, 

and developing soothing rituals for the child are all helpful responses.   Often a child’s need for a 

slower pace can create a more peaceful rhythm for everyone. 

 

Mine, Yours, and Ours  

Sharing is a very big parenting issue during play dates, between siblings, and at various events 

that involve children and families coming together to play.  The very young child does not 

understand the concept of sharing. Parents want their children to play and share easily with 

others.  What is the best way to address this issue?  How do we help children to develop the 

ability to share? 

 

It helps to remember that adults often do not like to be told share either.  Imagine arriving at the 

grocery store, selecting a grocery cart and beginning to fill it with your weekly grocery items 

when another shopper came and took it exclaiming that it was really his turn with the cart and 

that you had already had a really long turn?  How would you feel?  What if your request for 

help from the manager was met with her insistence that you be kind and share the cart?  Would 

you feel that your rights had been respected?  Would you begin to develop an innate desire to 

share with others?  Why do we so often think this method will work with our children? 

 

Before children can begin to share they need to know that their right to ownership will be 

respected.  The first step in this direction is supporting the child in his or her strong claim of 

“Mine!”  Letting children know that they will be supported and protected when another child 

tries to take their toy builds trust between the child and the caregiver.  A child who is supported 

in keeping his own toy will be more understanding when caregivers support the rights of the 

other children as well.  The idea of  “yours” is the second step toward sharing and the first 

toward respecting the rights of others.  A child who knows that just caregivers will support 

everyone fairly during conflicts over ownership feels safe in the environment.  This child will 

begin to explore the idea of “ours” by inviting others to join in play, letting other children know 
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when the contested toy is available, and by accepting invitations from caregivers and children to 

play together. 

 

In the Montessori environment children spend a good portion of the day in free activity.  

Children have many opportunities to choose materials from the shelf and work alone or in small 

groups.  The freedom to move about and make choices creates an atmosphere which invites 

social interaction.  In the environment we do not provide one of each item for every child.  In 

fact scarcity of materials (two sets of markers instead of ten) is an important element in creating 

a community of children who interact and learn to resolve conflicts together.  Real sharing 

occurs every day when one small child is excited about digging, reading, singing or building 

with another.   

 

At home and in other social settings there are several ways you can support your child in sharing.  

When other children are coming to visit, remind your child that they will be coming to play with 

his or her toys.  Help select the toys he or she feels comfortable sharing.  Put away special toys 

that are difficult to share.  If your child is really struggling with sharing, it helps to have a few 

toys of your own that you are willing to share with the visiting child!  Let other parents know 

that your child is too young to understand sharing, and that you are helping him or her learn.  In 

settings where other parents feel that sharing is important it may be helpful to acknowledge 

differences.       

 

 

Praise 

The following article explains praise: 

 

 
YOUNG CHILDREN 

‘Five Reasons to Stop Saying "Good Job!"’ 

By Alfie Kohn 

Retrieved from: http://www.alfiekohn.org/parenting/gj.htm 

 

Hang out at a playground, visit a school, or show up at a child’s birthday party, and there’s one 

phrase you can count on hearing repeatedly: "Good job!" Even tiny infants are praised for 

smacking their hands together ("Good clapping!"). Many of us blurt out these judgments of our 

children to the point that it has become almost a verbal tic. 

 

Plenty of books and articles advise us against relying on punishment, from spanking to forcible 

isolation ("time out"). Occasionally someone will even ask us to rethink the practice of bribing 

children with stickers or food. But you’ll have to look awfully hard to find a discouraging word 

about what is euphemistically called positive reinforcement. 
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Lest there be any misunderstanding, the point here is not to call into question the importance of 

supporting and encouraging children, the need to love them and hug them and help them feel 

good about themselves. Praise, however, is a different story entirely. Here's why. 

 

1. Manipulating children. Suppose you offer a verbal reward to reinforce the behavior of a two-

year-old who eats without spilling, or a five-year-old who cleans up her art supplies. Who 

benefits from this? Is it possible that telling kids they’ve done a good job may have less to do 

with their emotional needs than with our convenience? 

 

Rheta DeVries, a professor of education at the University of Northern Iowa, refers to this as 

"sugar-coated control." Very much like tangible rewards – or, for that matter, punishments – it’s 

a way of doing something to children to get them to comply with our wishes. It may be effective 

at producing this result (at least for a while), but it’s very different from working with kids – for 

example, by engaging them in conversation about what makes a classroom (or family) function 

smoothly, or how other people are affected by what we have done -- or failed to do. The latter 

approach is not only more respectful but more likely to help kids become thoughtful people. 

 

The reason praise can work in the short run is that young children are hungry for our approval. 

But we have a responsibility not to exploit that dependence for our own convenience. A "Good 

job!" to reinforce something that makes our lives a little easier can be an example of taking 

advantage of children’s dependence. Kids may also come to feel manipulated by this, even if 

they can’t quite explain why. 

 

2. Creating praise junkies. To be sure, not every use of praise is a calculated tactic to control 

children’s behavior. Sometimes we compliment kids just because we’re genuinely pleased by 

what they’ve done. Even then, however, it’s worth looking more closely. Rather than bolstering a 

child’s self-esteem, praise may increase kids’ dependence on us. The more we say, "I like the 

way you…." or "Good ______ing," the more kids come to rely on our evaluations, our decisions 

about what’s good and bad, rather than learning to form their own judgments. It leads them to 

measure their worth in terms of what will lead us to smile and dole out some more approval.  

 

Mary Budd Rowe, a researcher at the University of Florida, discovered that students who were 

praised lavishly by their teachers were more tentative in their responses, more apt to answer in a 

questioning tone of voice ("Um, seven?"). They tended to back off from an idea they had 

proposed as soon as an adult disagreed with them. And they were less likely to persist with 

difficult tasks or share their ideas with other students. 

 

In short, "Good job!" doesn’t reassure children; ultimately, it makes them feel less secure. It may 

even create a vicious circle such that the more we slather on the praise, the more kids seem to 

need it, so we praise them some more. Sadly, some of these kids will grow into adults who 
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continue to need someone else to pat them on the head and tell them whether what they did was 

OK. Surely this is not what we want for our daughters and sons. 

 

3. Stealing a child’s pleasure. Apart from the issue of dependence, a child deserves to take 

delight in her accomplishments, to feel pride in what she’s learned how to do. She also deserves 

to decide when to feel that way. Every time we say, "Good job!", though, we’re telling a child 

how to feel. 

 

To be sure, there are times when our evaluations are appropriate and our guidance is necessary -- 

especially with toddlers and preschoolers. But a constant stream of value judgments is neither 

necessary nor useful for children’s development. Unfortunately, we may not have realized that 

"Good job!" is just as much an evaluation as "Bad job!" The most notable feature of a positive 

judgment isn’t that it’s positive, but that it’s a judgment. And people, including kids, don’t like 

being judged. 

 

I cherish the occasions when my daughter manages to do something for the first time, or does 

something better than she’s ever done it before. But I try to resist the knee-jerk tendency to say, 

"Good job!" because I don’t want to dilute her joy. I want her to share her pleasure with me, not 

look to me for a verdict. I want her to exclaim, "I did it!" (which she often does) instead of 

asking me uncertainly, "Was that good?"  

 

4. Losing interest. "Good painting!" may get children to keep painting for as long as we keep 

watching and praising. But, warns Lilian Katz, one of the country’s leading authorities on early 

childhood education, "once attention is withdrawn, many kids won’t touch the activity again." 

Indeed, an impressive body of scientific research has shown that the more we reward people for 

doing something, the more they tend to lose interest in whatever they had to do to get the reward. 

Now the point isn’t to draw, to read, to think, to create – the point is to get the goody, whether 

it’s an ice cream, a sticker, or a "Good job!" 

 

In a troubling study conducted by Joan Grusec at the University of Toronto, young children who 

were frequently praised for displays of generosity tended to be slightly less generous on an 

everyday basis than other children were. Every time they had heard "Good sharing!" or "I’m so 

proud of you for helping," they became a little less interested in sharing or helping. Those 

actions came to be seen not as something valuable in their own right but as something they had 

to do to get that reaction again from an adult. Generosity became a means to an end. 

 

Does praise motivate kids? Sure. It motivates kids to get praise. Alas, that’s often at the expense 

of commitment to whatever they were doing that prompted the praise. 
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5. Reducing achievement. As if it weren’t bad enough that "Good job!" can undermine 

independence, pleasure, and interest, it can also interfere with how good a job children actually 

do. Researchers keep finding that kids who are praised for doing well at a creative task tend to 

stumble at the next task – and they don’t do as well as children who weren’t praised to begin 

with. 

 

Why does this happen? Partly because the praise creates pressure to "keep up the good work" 

that gets in the way of doing so. Partly because their interest in what they’re doing may have 

declined. Partly because they become less likely to take risks – a prerequisite for creativity – 

once they start thinking about how to keep those positive comments coming. 

 

More generally, "Good job!" is a remnant of an approach to psychology that reduces all of 

human life to behaviors that can be seen and measured. Unfortunately, this ignores the thoughts, 

feelings, and values that lie behind behaviors. For example, a child may share a snack with a 

friend as a way of attracting praise, or as a way of making sure the other child has enough to eat. 

Praise for sharing ignores these different motives. Worse, it actually promotes the less desirable 

motive by making children more likely to fish for praise in the future. 

Once you start to see praise for what it is – and what it does – these constant little evaluative 

eruptions from adults start to produce the same effect as fingernails being dragged down a 

blackboard. You begin to root for a child to give his teachers or parents a taste of their own 

treacle by turning around to them and saying (in the same saccharine tone of voice), "Good 

praising!" 

 

Still, it’s not an easy habit to break. It can seem strange, at least at first, to stop praising; it can 

feel as though you’re being chilly or withholding something. But that, it soon becomes clear, 

suggests that we praise more because we need to say it than because children need to hear it. 

Whenever that’s true, it’s time to rethink what we’re doing. 

 

What kids do need is unconditional support, love with no strings attached. That’s not just 

different from praise – it’s the opposite of praise. "Good job!" is conditional. It means we’re 

offering attention and acknowledgement and approval for jumping through our hoops, for doing 

things that please us. 

 

This point, you’ll notice, is very different from a criticism that some people offer to the effect 

that we give kids too much approval, or give it too easily. They recommend that we become 

more miserly with our praise and demand that kids "earn" it. But the real problem isn’t that 

children expect to be praised for everything they do these days. It’s that we’re tempted to take 

shortcuts, to manipulate kids with rewards instead of explaining and helping them to develop 

needed skills and good values. 
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So what’s the alternative? That depends on the situation, but whatever we decide to say instead 

has to be offered in the context of genuine affection and love for who kids are rather than for 

what they’ve done. When unconditional support is present, "Good job!" isn’t necessary; when 

it’s absent, "Good job!" won’t help. 

 

If we’re praising positive actions as a way of discouraging misbehavior, this is unlikely to be 

effective for long. Even when it works, we can’t really say the child is now "behaving himself"; 

it would be more accurate to say the praise is behaving him. The alternative is to work with the 

child, to figure out the reasons he’s acting that way. We may have to reconsider our own requests 

rather than just looking for a way to get kids to obey. (Instead of using "Good job!" to get a four-

year-old to sit quietly through a long class meeting or family dinner, perhaps we should ask 

whether it’s reasonable to expect a child to do so.) 

 

We also need to bring kids in on the process of making decisions. If a child is doing something 

that disturbs others, then sitting down with her later and asking, "What do you think we can do to 

solve this problem?" will likely be more effective than bribes or threats. It also helps a child 

learn how to solve problems and teaches that her ideas and feelings are important. Of course, this 

process takes time and talent, care and courage. Tossing off a "Good job!" when the child acts in 

the way we deem appropriate takes none of those things, which helps to explain why "doing to" 

strategies are a lot more popular than "working with" strategies. 

 

And what can we say when kids just do something impressive? Consider three possible 

responses: 

 

1. Say nothing. Some people insist a helpful act must be "reinforced" because, secretly or 

unconsciously, they believe it was a fluke. If children are basically evil, then they have to be 

given an artificial reason for being nice (namely, to get a verbal reward). But if that cynicism is 

unfounded – and a lot of research suggests that it is – then praise may not be necessary. 

 

2. Say what you saw. A simple, evaluation-free statement ("You put your shoes on by yourself" 

or even just "You did it") tells your child that you noticed. It also lets her take pride in what she 

did. In other cases, a more elaborate description may make sense. If your child draws a picture, 

you might provide feedback – not judgment – about what you noticed: "This mountain is huge!" 

"Boy, you sure used a lot of purple today!" 

 

If a child does something caring or generous, you might gently draw his attention to the effect of 

his action on the other person: "Look at Abigail’s face! She seems pretty happy now that you 

gave her some of your snack." This is completely different from praise, where the emphasis is on 

how you feel about her sharing  
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3. Talk less, ask more. Even better than descriptions are questions. Why tell him what part of 

his drawing impressed you when you can ask him what he likes best about it? Asking "What was 

the hardest part to draw?" or "How did you figure out how to make the feet the right size?" is 

likely to nourish his interest in drawing. Saying "Good job!", as we’ve seen, may have exactly 

the opposite effect. 

 

This doesn’t mean that all compliments, all thank-you’s, all expressions of delight are harmful. 

We need to consider our motives for what we say (a genuine expression of enthusiasm is better 

than a desire to manipulate the child’s future behavior) as well as the actual effects of doing so. 

Are our reactions helping the child to feel a sense of control over her life -- or to constantly look 

to us for approval? Are they helping her to become more excited about what she’s doing in its 

own right – or turning it into something she just wants to get through in order to receive a pat on 

the head 

 

It’s not a matter of memorizing a new script, but of keeping in mind our long-term goals for our 

children and watching for the effects of what we say. The bad news is that the use of positive 

reinforcement really isn’t so positive. The good news is that you don’t have to evaluate in order 

to encourage. 

 

Allowing Errors In Learning 

One of the children’s favorite songs in toddler environments is about what clothes the children 

are wearing.  We ask each child, “What would you like to sing about?” and we sing a song with 

his or her OWN name, and his or her OWN CLOTHING in the lyrics.  It is very exciting, but it 

can be very puzzling to visitors when they hear children singing, with a teacher, about David’s 

green shirt - when his shirt is clearly bright red. 

 

Language models with language cards are integral to the daily work in our classrooms.  We 

present the models and the pictures to the children.  We name the objects, and we demonstrate 

matching the model with the card.  When Catherine places the giraffe model on the rhinoceros 

card, we do not remove it.  Nor do we correct her if she calls the giraffe a “horsie”.  This also can 

be confusing to the observer. 

 

A cornerstone of the Montessori method is Seguin’s three-period lesson.  In the first period, the 

material or concept is presented to the child.  In the second period, the child is able to identify 

the material or concept.  And in the third period, the child has integrated the information, or 

learned it.  For example, a young child learning colors would be shown an example of blue, and 

be told, “This is blue” (first period).  Then the child would be able to point to a blue object when 

asked, “Show me blue” (second period).  And ultimately, the child would be able to answer the 

question, “What color is this?” (third period). 
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This method helps us know a child’s current understanding of a concept, thus guiding our future 

lessons.  We are also freed from needing to correct the child.  At any state of the learning 

process, if the child makes an error, the adult simply notes the inaccuracy and presents the 

material again.  The correct information would need to be presented again anyway, and the 

child’s error only indicates what he or she has not yet learned; therefore, the correction is not 

necessary.  If the child is corrected, the correction could be more salient to the child than the 

information.  Furthermore, the adult may not even realize what the child is exploring and 

learning. 

 

In the first example of David’s green/red shirt, it is important that he is comfortable making 

suggestions and supported in participating.  He may have heard his friend say, “green shirt,” and 

everyone sang for his friend.  Color is an abstract concept that David has not mastered, but in this 

situation, he is exploring and learning about conversation, creativity, and social interaction. 

 

When Catherine places a giraffe on the rhinoceros card, she may be making an error in matching.  

However, she is demonstrating her understanding of one-to-one correspondence when she 

matches one object to each card.  A correction would inhibit her exploration of math concepts.  

Later, we can point out the characteristics of the giraffe and the rhinoceros in an exploration of 

language. 

 

This approach takes patience and trust.  The adults monitor their own reactions when something 

is WRONG, and patiently present the material again and again.  We trust the learning process 

and the child.  We remember that the child is learning how to learn when we allow him/her to 

make “mistakes”. 

 

This three-period lesson is used at every level of Montessori education.  “This is a polygon…”  

 

A Child Friendly Home 

Our homes are designed for adults and most of our furnishings reflect this.   One of the reasons 

children are so joyful in a Montessori environment is that they are able to function so effectively 

in the child size room.  If you feel awkward or ill at ease in their small-scaled environment, it 

may give you a hint of how they feel in our oversized one. 

 

One way to make your home more comfortable for your child is to include something child 

centered in every room.  A small rocker and a basket of books are a nice quiet addition to more 

formal living areas in your home.  A small table and chair in your dining room or kitchen are 

inviting for meals and simple food preparation.  If you don’t have room for another table just 

placing a small stool at a coffee table creates a great space for your child.   

 

Stools are a great help to the small child.  A sturdy stool in the bathroom makes hand washing 

easily accessible throughout the day.  A utility stool in the kitchen makes it easier for your child 
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to assist you in simple food preparation tasks.  A toddler who has a few dishes to wash at the 

sink, or lettuce to tear will be a much more relaxed companion during that often hectic early 

evening time.  

 

Some other suggestions for the kitchen can make it easier for your child to be successful.  Find a 

low cabinet or shelf to store child sized plates and silverware.  Keep child friendly snacks and 

drinks on low shelves in both the refrigerator and the pantry.   A child size pitcher with a lid can 

be used to store milk or juice.  A small thermos works well for this too.  The kitchen is also a 

great place to store child size cleaning tools.  Try to create tools for your child that are similar to 

the ones you use for cleaning.  If you use sponges for cleaning spills, cut one in half for your 

eager cleaning companion (an eagerness that doesn’t last into later childhood!).  Keep a small 

broom for him next to your larger one.  Children in this young age group still love to participate 

in cleaning.  However, it is important to remember that while you are sweeping to achieve a 

clean floor, they are sweeping just for the joy of the process.  When you invite your child to join 

you, focus on the process not the product!     

 

Several things can be done to support your child in the bedroom.  Wherever your child sleeps as 

an infant, a low mattress on the floor can be a nice transition before the big single bed or the 

exciting bunk bed.  The low mattress is easy for the child to get in an out of in the morning or at 

night when he or she needs help.  Your child may be more comfortable in the little bed because 

there is no risk of falling and no space for any thing to hide under the bed!   A low bureau with 

easy to open drawers or low open shelving will make it easier for your child to choose clothes 

and dress independently.  Small pictures on the outside of the drawer or the edge of the shelf can 

help your child locate clothes and make it possible for him or her to put clothing away when it 

comes back from being laundered.   Low shelves are also a nice location for your child’s toys.  

Baskets and small containers can be used to help your child keep toys sorted and stored.  Young 

children are only able to keep things orderly if there are a small number of items that have 

clearly defined locations.   Initially, it is our restoration of order that leads them toward creating 

order themselves. 

 

If it seems difficult for your child to keep things put away, consider reducing the toys available 

and either storing or donating excess toys.  Plus, at this young age it is important to remember 

that our children have short attention spans.   As the adult caregiver it is our responsibility to 

remind them to put things away as they are finishing not after they have already moved on to 

something else.  If your child has moved on and is engrossed in a new activity, quietly return 

your child’s old activity to its place.  The transition time between play activities or between play 

and other life events is the best time to help your child clean up with you.  
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Remember these are just suggestions.  Some will work for your family and some will not.  You 

may have other ideas to share with this community. Please do.  It is through working together 

that we will create a true community for our children. 


